This study aimed to find out the effect of learning model and form of assessment toward inferential statistical achievement after controlling numeric thinking skills. This study was quasi experimental study with 130 students as the sample. The data analysis used ANCOVA. After controlling numeric thinking skills, the result of this study show that: (1) the inferential statistical achievement of the students group which follow SCSS learning model is higher than the group which follow conventional leare inferential statistical achievement of students group which got performance assessment is higher than conventional assessment, (3) there is interaction effect between learning model and form of assessment toward the students' statistical achievement, (4) in SCSS learning model, the students' inferential statistical achievement which got performance assessment is higher than the group which got conventional assessment, (5) in conventional learning model, the students' inferential statistical achievement which got performance assessment are lower than the group which got conventional assessment, (6) in performance assessment, the students' inferential statistical achievement which follow the study with SCSS learning model is higher than those which follow conventional learning model, and (7) in conventional assessment, the students' inferential statistical achievement which follow SCSS learning model is lower than the group which follow conventional learning model.
INTRODUCTION
Statistic learning is one of the learning activities which is obligatorily provided in tertiary education. It is provided to the undergraduate and postgraduate students through the courses Descriptive Statistics and Inferential Statistics. It is expected that such courses can help students cope with the quantitative information. As prospective scientists, it is expected that the students are able to apply the scientific approach to coping with the problems they may have. In writing a mini thesis, for example, as one of the scientific activities and academic research, the problems of the study should be answered using the scientific approach. In this case, statistics plays a role as the supporting instrument which can be used to cope with the quantitative data obtained in the study. In other words, the situation, condition, or the fact which are explored can be described through the statistical analysis; in addition, logical conclusions can also be drawn. This supported by what is stated by Sudijono [1] , "that if the statistic approach is used as the supporting instrument, then logical conclusions can be drawn based on the exact data. 
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137 problem solving and is designed to develop the skill to think critically in order to improve the students' understanding of concepts [2] . The syntax of the SSCS learning model includes four stages; they are (1) the search stage, in which there are four activities which should be done; they are the identification of facts, the analysis of facts, the identification of problems, and brainstorm. ( 2) The solve stage, in which there are four activities which should be done; they are determining the criteria; evaluating the solution, the procedure through which the solution is explored, and determining what is planned. (3) the create stage, in which there are several activities done by the students; they are implementing the plan, identifying the concepts, representing the data and analysis, determining the participants as part of the share stage, determining where presentation is performed, and preparing the create stage. And (4) the share stage, in which the students present their findings, results and conclusions of what they have obtained from their groups in front of the class, and evaluate the solution to the problem solving already implemented.
In accordance with Degeng [3] , "the conventional learning model is a learning term which is commonly implemented in the daily learning activities". Sutikno stated that the conventional learning model is the learning model which is commonly implemented by an educator in the class room learning process. In this present study, the conventional learning model refers to the learning model which has been so far commonly implemented in the inferential statistic learning in the Department of the Pre-school Teachers' Training, Faculty of Education, Ganesha University of Education [4] . From what was observed, such a learning model tended to be focused on the memorization learning and tolerate the convergent responses, emphasize the information on concepts, and drill the exercises in texts. Apart from that, the assessment made in such a learning model was traditional in nature with a paper and pencil test, which only required one correct answer. Memorization learning refers to the memorization of facts, correlations, principles, and concepts. If viewed from the methodical philosophy, it can be stated that the conventional learning method can be classified as the behavioristic learning model. Such a theory is based on the assumption that the learners are the passive human beings who are supposed to listen to, record, memorize what is learned and only respond to the stimulus coming from outside (stimulus-response). The steps taken in the conventional learning model generally start from explaining the material given by the lecturer, doing the exercises given, and end with the homework assignment.
In addition, a good class cannot be stated to be good if it is only supported by the innovative learning model without being completed with the ability to assess the competence already acquired by the learners. There are many types of alternative assessments which can be used in the inferential statistic learning, one of which is the performance assessment. It can be used to assess the work performance, behavior and the interaction made by the students in the classroom. Such an interaction can be the interaction among the students, between the students and the lecturer, and the interaction between the students and the learning material. Therefore, the performance assessment is the assessment in which the process is a priority without ignoring the achievement. That is supported by [5] who stated that the performance assignment is focused on the process, product, or the combination of the two.
According to Stiggins [6] , "the performance assessment is a form of assessment which allows the learners to demonstrate a particular set of skills or behaviors, products and contexts". Furthermore, Majid stated that the performance assessment is an assessment with various types of tasks and situations in which the learners who take the test are requested to demonstrate in depth and apply what they know of something within various types of contexts [7] . Besides, Asmawi stated that the performance assessment is an assessment which obliges the learners to demonstrate their performance not to answer or choose the alternative answers already prepared [8] . Campbell and Stanley [9] divided , "the performance assessment into two; they are the performance assessment project and the performance assessment task. From what was described above, it can be synthesized that the performance assessment is an assessment which requires the learners to demonstrate and apply in depth what they know within various types of contexts, depending on the criteria desired".
The written assessment (the paper and pencil test) is an assessment which is generally conducted by the lecturer to measure the students' abilities through the written test which is combined with the scores obtained from the tasks given which are processed using particular formulas in order to obtain the final score. The written test is also better known as the conventional or traditional assessment as it refers to the forced measurements such as the multiple choice test, filling in test, right or wrong test, matching test, and the like which are commonly used in education. The learners usually choose one of the answers or complete information. The written test is conducted separately from the learning process. It is conducted after the learning process is finished or in the end of the learning process. It is only used to measure the learners' cognitive ability; it cannot measure the learner's learning achievement holistically.
Dimyati and Mudjiono stated that the learning result is the peak of the learning process. Such a learning result mainly follows from the evaluation made by the lecturer, and also constitutes the result of the interaction between the learning act and teaching act [10] . Woodworth and Marquis stated that the learning result is the actual ability which can be directly measured from a test [11] . Nasution stated that the learning achievement refers to someone's mastery of what he/she knows or a particular skill in a lesson, which is commonly obtained from the test-based mark or score provided by the lecturer [12] . Bloom, as quoted by [13] , "classified the learning achievement into three better-known as the Bloom's taxonomy, which is made up of the cognitive domain, the affective domain, and the psychomotoric domain". The cognitive domain is concerned with the student's intellectual learning achievement which covers six aspects; they are knowledge, concept, application, analysis, synthesis, and evaluation. The cognitive domain was revised by [13] better known as the Bloom's Revised Taxonomy. Thus, the inferential statistic learning achivement is the cognitive ability which the students of the Department of the Pre-school Teachers' Training, Faculty of Education, Ganesha University of Education, have after attending the inferential statistic learning within a period of time. Such ability includes the ability to understand, analyze, and apply what is learned.
Syah stated that the factors which contribute to the learning achievement can be classified into two; they are the internal and external factors [14] . The learning model and assessment are the internal factors which contribute to the student's learning achivement, and the internal factors include the numeric ability, intelligence, talent, interest, attitude, and so forth. The numeric ability is one of the basic elements required to study Mathematics. The numeric ability gives the strong foundation required to answer the statistic questions which are related to the arithmetic operation such as addition, deduction, multiplication, and division. In relation to the mathematic mastery, the numeric ability seems to be reasonable enough to explore, as, as already known that the numeric system is part of Mathematics and facilitates the development of Mathematics as a whole.
According to Fudyartanta [15] , "the numeric ability is the ability which is specifically needed to count, and includes addition, deduction, multiplication, and division. It can also be defined as an ability to understand the correlation among numbers and to solve the problems which are concerned with numeral concepts". Prasetyo stated that the numeric ability is the ability to count, reason numbers, use or manipulate the correlation among numbers, and describe things logically [16] . In addition, Carter stated that the numeric ability test is frequently designed to examine the logic strength and the ability to cope with problems structurally and analytically [17] .
There are several relevant studies which show that the SSCS learning model and the performance assessment positively affect the student's learning achivement; such studies were conducted in different times and places and the objects explored were also different. The first study was conducted by Warmini who found that the learning achievement achieved by the students who learned in group using the conventional learning model was significantly lower than that achieved by the students who also learned in group but they used the SSCS learning model supported with the visual media. The second study was conducted by Yuni Pantiwati who found that the cognitive ability of the students who were assessed authentically was different from that achieved by those who were assessed using the written assessment in TPS (Think Pair Share) cooperative learning. The impact of the use of the authentic assessment on the cognitive ability was greater than and significantly different from the impact of the use of the written assessment. The cognitive ability which is intended in the present study is the learning achievement. Al-sadaawi found that the learning achievement for sciences achieved by the experimental group of students, namely, the students who were assessed using the performance assessment was higher than that achieved by the control group, namely, the group of students who were assessed using the common assessment. Based on the background described above, in this present study seven hypotheses are tested; they are (1) the inferential statistic learning achievement which is achieved by the students with the SSCS learning model is higher than that which is achieved by the students with the conventional learning model, after their numeric ability is controlled; (2) the inferential statistic learning achievement which is achieved by the students with the performance assessment is higher than that achieved by the students with the written assessment, after their numeric ability is controlled; (3) the interaction between the learning model and the type of assessment contributes to the students' inferential statistic learning achievement, after their numeric ability is controlled; (4) as far as the group of the students with the performance assessment are concerned, the inferential statistic learning result achieved by the students with the SSCS learning model is higher than that achieved by the students with the conventional learning model, after their numeric ability is controlled; (5) as far as the group of the students with the written assessment are concerned, the inferential statistic learning achievement achieved by the students with the SSCS learning model is lower than that achieved by the students with the conventional learning model, after their numeric ability is controlled; (6) as far as the group of the students with the SSCS learning model are concerned, the inferential statistic learning achievement achieved by the students with the performance assessment is higher than that achieved by the students with the written assessment, after their numeric ability is controlled; and (7) as far as the group of the students with the conventional learning model are concerned, the inferential statistic learning 
139 achievement achieved by the students with the performance assessment is lower than that achieved by the students with the written assessment, after their numeric ability is controlled. It is expected that the result of the present study may positively contribute to the theoretical development of models and the learning assessment, and may be used as a reference which is taken into consideration in the attempt made to improve the students' inferential statistic learning achievement. The reason is that the result of the present study explains in detail the superiority of the SSCS model learning and the form of assessment as part of the attempt made to improve the inferential statistic learning achievement. In addition, this present study also pictures the correlation between the numeric ability and the inferential statistic learning achievement. The implementation of the accurate learning model and the accurate type of assessment in the learning process will contribute to the students' learning process and motivate the students to learn in order to achieve the maximum learning achivement. It is also expected that the present study may give a picture to the lecturers whose responsibility is teaching Inferential Statistics that it is important to use the accurate learning model and assessment model, and to pay attention to the students' numeric ability in the learning process. Such a picture will significantly contribute to the learning quality and the quality of the students' learning achievement. Apart from that, it is expected that the result of the present study can be used as a reference by the other researchers who are interested in conducting similar research
RESEARCH METHOD
This present study was conducted at the Department of the Pre-school Teachers' Training, Faculty of Education, Ganesha University of Education in the odd semester of the academic year 2015/2016, from August to November 2015. It is a quasi-experimental study with a 2x2 factorial design. The chart of the design is presented in Table 1 . The population of the present study included the students of the Department of the Pre-school Teachers' Training, Faculty of Education, Ganesha University of Education who were in the even semester of the academic year 2014/2015 and had programmed and attended the course of Inferential Statistics, totaling 228 who were divided into six classes. In the present study, the sample was determined using the random sampling technique. Based on the random result, it was found that the sample included 130 students who were divided into four classes.
The data collected in this present study were the data on the inferential learning achievement and the students' numeric ability. Such data were obtained through the test which was designed to measure the inferential statistic learning achievement based on the curriculum issued by Ganesha University of Education. The test was designed in the form of an essay test made up of 8 items. A rubric was used as the criteria of the inferential statistic learning achievement with the scores ranging from 0 to l0. The data on the students' numeric ability was obtained from the result of the objective multiple-choice test. It was used to test the counting operations such as such as addition, deduction, multiplication, division, and the mixed counting operations totaling 30 items with the criteria that score 1 was for the item which was correctly answered and score 0 was for the item which was wrongly answered.
The data were analyzed using the descriptive and inferential techniques. The descriptive analysis used the mean formula and standard of deviation. The formula of covariance (ANACOVA) analysis was used as the technique of inferential analysis with the assistance of SPSS-PC for Windows version 16.0.
RESULTS AND ANALYSIS 3.1. The description of the data on the numeric ability and inferential statistic
The description of the data on the numeric ability and inferential statistic learning achivement of each group of the students is presented in Table 2 . 
Prerequisite Test of Analysis Test of Data Normality
The Kolmogorov-Smirnov a or Shapiro-Wilk test was used to test the normality of the data assisted with the SPSS statistic program for Window version 16.0. The result of the calculation is presented in Table  3 as follows. It can be identified from Table 3 that all the significant scores, which are presented, are higher than 0.05; therefore, it can be concluded that all the data on the students' inferential statistic learning achievement obtained from the sub population were with normal distribution. 
The Test of the Homogeneity of Variances
The Bartlett test was used to test the homogeneity of variances. Based on the result of the calculation, it is identified that the value of X 2 count is equal to 2.3707, and that the value of X 2 table is equal to 7.85 for α which is equal to 0.05 and dk which is equal to 3, meaning that H o is accepted. Therefore, it can be concluded that the learning model and the assessment form contribute to the variance of the data on the inferential statistic learning achievement achieved by sub population, meaning that A 1 B 1 , A 2 B 1 , A1B2 are homogenous.
The Test of Regression Linearity
SPSS for Windows 16.0 with compare means procedure was used to test the regression linearity with a criterion that the number should be significantly higher than 0.095. The result of calculation is presented in Table 4 . As can be identified from Table 4 , the result of the linearity test shows that the numbers are significantly higher than 0.05, meaning that the students' numeric ability is linearly correlated with the inferential statistic learning achievement. As all the prerequisites of the Covariance Analysis (ANAKOVA) were all satisfied, the ANAKOVA analysis could be continued to test the hypotheses of the study.
Hypothesis Trial
Priority was given to the trials of the main effect hypotheses, namely, the trial of hypothesis 1, the trial of hypothesis 2, and the trial of hypothesis 3. The result of the analysis using the statistical program of SPSS for Windows version 16.00 is presented in the following table. Based on what is presented in Table 5 , it can be intepreted as follows: First, it can be seen from line A of Table 5 that the value of F count is equal to 4.058, and that the value of F table is equal to 3.9, meaning that the value of F count > the value of F table. Therefore, H o was not accepted, meaning that the inferential statistic learning achivement achieved by the students with the SSCS learning model was different from that achieved by those with the conventional learning model, after their numeric ability was controlled. Based on the corrected mean, it can be stated that the corrected mean of the inferential statistic learning achievement achieved by the students with the SSCS learning model was 66.576 higher than that of the inferential statistic learning achievement achieved by the students with the conventional learning model, which is equal to 65.229.
Second, from line B of Table 5 , it can be seen that the value of F count is equal to 6.767, and that the value of F table is equal to 3.92 which is meaning that the value of F count > the value of F table. Therefore, H O was acccepted, meaning that the inferential statistic learning achievement achieved by the students with the performance assessement was different from the inferential statistic learning achievement achieved by the students with the written assessement, after their numeric ability was controlled. Based on the corrected mean, it can be stated that the corrected mean of the inferential learning achievement achieved by the students with the performance assessement was 66.742 higher than the corrected mean of the inferential learning achievement achieved by the students with the written assessement, which is equal to 65.063.
Third, from line A*B of Table 5 , it can be seen that the value of F count is equal to 37.495, and that the value of F table is equal to 3.92, meaning that the value of F count > the value of F table. Therefore, H o was not accepted, meaning that the interaction between the learning model and the assessment form contributed to the students'inferential statistic learning achievement after their numeric ability was controlled.
It can be concluded that the interaction between the learning model and the assessment form convincingly contributed to the inferential statistic learning achievement achieved by the students; therefore, the simple effect test was continued. The GLM Univariate procedure with the design X B A*B assisted with the SPSS statistical program for Windows version 16.00 was used to test hypothesis 4 and hypothesis 5. The result of analysis is presented in Table 6 . Based on the result of analysis presented in Table 6 , it can be interpreted that: First, from line [(A=1)*(B=1) of Table 6 , it can be seen that the value of t count is equal to 5.560, and that the value of t table is equal to 1.1980 , meaning that the value of t count > the value of t table. Therefore, H o was not accepted, meaning that, as far as the students with the performance assessment are concerned, the inferential statistic learning achievement achieved by the students with the SSCS learning model was different from that achieved by the students with the Conventional Learning model. Based on the corrected mean, it can be identified that the corrected mean of the inferential statistic learning achievement achieved by the students with the performance assessment is 69.499 higher than that of the inferential statistic learning achievement achieved by the students with the Conventional Learning Model, which is equal to 63.984. Table 6 , it can be seen that the value of t count is equal to -3.085, and that the value of t table is equal to 1.980, meaning that the value of t count > the value of t table. Therefore, H o was not accepted, meaning that, as far as the students with the written assessment are concerned, the inferential statistic learning achievement achieved by the students with the SSCS learning model was different from that achieved by the students with the conventional learning model. Based on the corrected mean, as far as the students with the written assessment are concerned, it can be identified that the corrected mean of the inferential statistic learning achievement achieved by the students with the SSCS learning model is 63.652 lower than that of the learning achievement achieved by the students with the Conventional Learning model, which is equal to 66.474.
Second, from line [(A=1)*(B=2)] of
The GLM Univariat procedure with the design: X A A*B the statistical program of SPSS for Windows version 16.00 was used to test hypothesis 6 and hypothesis 7. The result is presented in Table 7 . Based on the result of the analysis in Table 7 , it can be interpreted that: First, from line [(A=1)*(B=1) it can be seen that the value of t count is equal to 6.352, and that the value of t table is equal to 1.980, meaning that the value of t count > the value of t table. Therefore, H o was not accepted, meaning that the inferential statistic learning achievement achieved by the students with the performance assessment was different from that achieved by the students with the written assessment. As far as the students with the SSCS learning method are concerned, it can be seen that the corrected mean of the inferential statistic learning achievement achieved by the students with the performance assessment is 69.499 Table 7 , it can be seen that the value of t count is equal to -2.607, and that the value of t table is equal to 1.980, meaning that the value of t count > the value of table . Therefore, H o was accepted, meaning that, as far as the students with the Conventional Learning model are concerned, the inferential statistic learning achievement achieved by the students with the performance test was different from that of the inferential statistic learning achievement achieved by the students with the written test. Based on the corrected mean, as far as the students with the conventional learning model are concerned, it can be identified that the corrected mean of the inferential statistic learning achievement achieved by the students with the performance test is 63.9845 lower than that achieved by the students with the written test, which is equal to 66.474.
Discussion
The result of the present study shows that the hypothesis which stated that the learning model and the assessment form significantly positively contributed to the inferential statistic learning achievement after the students' numeric ability was controlled can be empirically and statistically proved and tested, meaning that the SSCS learning model and the performance assessment, which were viewed to be superior in this present study were proved to improve the inferential statistic achievement achieved by the students of the Department of the Pre-school Teachers' Training, Faculty of Education, Ganesha University more effectively, after their numeric ability was controlled.
Such a result is made to be clearer with the result of calculation in which it was obtained that the value of F count for variation A is equal to 4.058, the value of F count for variation B is equal to 6.767, and that the value of F count for variation A*B is equal to 37.495, and that the value of F count for the corrected model is equal to 32.757, meaning that the effect of the learning model on the inferential statistic learning achievement achieved by the students before their numeric ability was controlled was significantly different from the effect of the learning model on the inferential statistic learning achievement achieved by the students after their numeric ability was controlled. In general, the effect of the numeric ability on the inferential statistic learning achievement is 51.20%, which can be partially explained as follows.
First, the result of the hypothesis examination which shows that the inferential statistic learning achievement achieved by the students with the SSCS learning model is higher than that achieved by the students with the Conventional Learning model can be accepted. Therefore, it can be concluded that statistically, as far as the inferential statistic learning provided at the Department of the Pre-school Teachers' Training, Faculty of Education, Ganesha University of Education is concerned, the inferential statistic learning achievement achieved by the students with the SSCS model learning was higher than that obtained by the students with the Conventional Learning model; the difference is 2.99%. Such a conclusion is empirically supported by the information obtained through observation and interview after the SSCS learning model and the conventional learning model were attended. Unlike the conventional learning model in which the students tended to be passive, listen to and make a note of what was explained, the SSCS learning model made the students feel that they were asked to think about and plan the real world's problems closely related to statistics and their solutions through structured exercises. The students also stated that learning the inferential statistics was not difficult any longer but interesting. Viewed from the patterns of the answers given by the students, it can be stated that they were able to 1) create mathematical/statistical models for the problems provided; 2) choose and determine the strategy used to answer the problems; 3) explain or interpret the result of analysis; and 4) explain pictures/graphs in writing.
Second, the result of the hypothesis examination shows that the inferential statistic learning achievement achieved by the students with the performance assessment was higher than that obtained by the students with the written assessment after their numeric ability was controlled could be accepted. Therefore, it can be concluded that statistically, as far as the inferential statistic learning at the Department of the Preschool Teachers' Training, Faculty of Education, Ganesha University of Education is concerned, the inferential statistic learning achievement achieved by the students with the performance test was higher than that achieved by the students with the written test after their numeric ability was controlled; the difference is 0.36&. Such a conclusion is empirically supported by the information obtained through observation and interview after the learning process with the performance assessment was attended. The students felt that during the learning activity, what they did and performed was appreciated through the feedback provided by the lecturer. From what was observed from the development of the students' performance when they were answering the statistical problems, it can be stated that they were getting motivated to study.
Third, the result of the hypothesis examination which shows that the interaction between the learning model and the assessment form contributed to the students' inferential statistic learning achievement after their numeric ability was controlled can be accepted. Therefore, it can be concluded that, statistically, as far as the inferential statistic learning at the Department of the Pre-school Teachers' Training, Faculty of Education, Ganesha University of Education is concerned, the learning achievement achieved by the students with the SSCS learning model was not always higher than that obtained by the students with the conventional learning model if viewed from the integrated assessment form (the performance assessment and written assessment). Such a conclusion is empirically supported by the information obtained through observation and interview after the learning process with the learning model which was integrated with the assessment form was attended. Many students stated that they felt that they were appreciated as they were asked to be involved in the process; however, many others also stated that they felt more comfortable when the learned under the previous learning atmosphere. The learning innovation made by the lecturer made the students feel that they had too many activities to do, and that they found that it was impossible and difficult for them to adapt to the new learning atmosphere and way.
Fourth, the result of the hypothesis examination which shows that the inferential statistic learning achievement achieved by the students with the SSCS learning model which was integrated with the performance assessment was higher than that obtained by the students with the conventional learning model which was integrated with the performance assessment can be accepted. Therefore, it can be concluded that, statistically, as far as the inferential statistic learning taking place at the Department of the Pre-school Teachers' Training, Faculty of Education, Ganesha University of Education is concerned, the learning achievement achieved by the students with the SSCS learning model which was integrated with the performance assessment was higher than that obtained by the students with the conventional learning model which was integrated with the performance assessment after their numeric ability was controlled; the difference is 20.52%. Such a conclusion is empirically supported by the information obtained through observation and interview after the learning process with the SSCS learning model and the conventional learning model were attended. As opposed to the conventional learning model in which the students tended to be passive, made a note of and listened to what was explained by the lecturer, the students with the SSCS learning model stated that during the learning process they were asked to think about what is planned to do to answer the real world's problems which are closely related to statistics through structured exercises. The students felt that they were appreciated and motivated to learn. They felt that they were comfortable in the learning process which was adjusted to the time and when and the process during which the assessment was administered.
Fifth, the result of the hypothesis examination which shows that the inferential statistic learning achievement achieved by the students with the SSCS learning model which was integrated with the conventional learning model was lower than that obtained by the students with the conventional learning model which was integrated with the written test can be accepted. Therefore, statistically, as far as the inferential statistic learning at the Department of the Pre-school Teachers' Training, Faculty of Education, Ganesha University of Education is concerned, the learning achievement achieved by the students with the SSCS learning model which was integrated with the conventional assessment was lower than that obtained by the students with the conventional learning which was integrated with the conventional assessment after their numeric ability was controlled; the difference is 3.92%. Such a conclusion is empirically supported by the information obtained through observation and interview after the learning process with the SSCS learning model and the conventional learning model were attended. The students had their own characteristics and comfort during the learning process. Many students needed the presentation of concepts in the beginning as what was presented in the conventional learning process before they were supposed to do the inferential statistic assignments. Such an initial presentation of concepts turned out to motivate the students to learn. After they acquired the initial concepts, they were supposed to do the assignments provided the lecturer. Then, they were supposed to join the written test or the paper and pencil test which required one correct answer for one item.
Sixth, the result of the hypothesis examination which shows that the inferential statistic learning achievement achieved by the students with the SSCS learning model and the performance test was higher than that obtained by the students with the SSCS learning model with the written test after their numeric ability was controlled can be accepted. Therefore, statistically, as far as the inferential statistic learning provided at the Department of Pre-school Teachers' Training, Faculty of Education, Ganesha University of Education is concerned, the learning achievement achieved by the students with the SSCS learning model which was integrated with the performance assessment is higher than that obtained by the students with the conventional learning model which was integrated with the performance assessment after their numeric ability was controlled; the difference is 5.24%. Such a conclusion is empirically supported by the information obtained through observation and interview after the learning process with the SSCS learning model and the conventional learning model were attended. The students who were accustomed to the learning process with the conventional learning model found it difficult to attend the learning process with the performance assessment. The reason was that in the learning process with the performance assessment the students were required to learn in a structured and processed way when answering the inferential statistic questions. They were required to keep being able to work through the stages already provided. When they were not able to answer the questions, they were directly corrected for which feedback was provided. However, the characteristic of the learning process with the SSCS learning model highly matches the performance assessment. This will positively contribute to the learning result obtained by the students. Both the SSCS learning model and the performance assessment require the students to be active in the statistic learning; they should take part in making the lesson plan, implementing the learning process, and evaluating the process. The implementation of the SSCS learning model causes the learning process to be more meaningful and concrete, meaning that the students are required to be able to catch the correlation between the learning experiences in the classroom with the real life. This is highly important as being able to correlate the material found with the real life making such a material not only be functional to the students but it will also be tightly implanted in their memories; as a result, such a material will not be easily forgotten. Seventh, the result of the hypothesis examination which shows that the inferential statistic learning achievement achieved by the students with the conventional learning model and the performance assessment was lower than that achieved by those with the written test after their numeric ability was controlled can be accepted. Therefore, it can concluded that, statistically, as far as the inferential statistic learning provided at the Department of the Pre-school Teachers' Training, Faculty of Education, Ganesha University of Education is concerned, the learning achievement achieved by the students with the conventional learning model which was integrated with the performance assessment was lower than that obtained by the student with the conventional learning model which was integrated with the performance assessment after their numeric ability was controlled; the difference is 9.49%. Such a conclusion is empirically supported by the information obtained through observation and interview after the learning process with the SSCS learning model and the conventional learning model were attended. The students who were accustomed to learning using the conventional learning model felt that they could learn comfortably with the written assessment. The reason was that during the learning process, the students did not undergo any direct pressure when they were answering the statistic questions provided by the lecturer. The conventional learning model which was initiated with the conceptual explanation given by the lecturer made the students motivated to learn. The reason was that it was not difficult for them to find the new inferential statistical concepts. They were left to learn such concepts; then they were drilled and were made to develop such concepts using new questions. While the students were doing such exercises, they would feel comfortable if there was neither pressure nor request while they were doing such exercises, meaning that the students with the conventional learning model would be better if they were provided with the written test as they tended to be more interested in the guided learning from the beginning to the end than being obliged to learn independently which would change their learning habit.
As a whole, the result of the present study supports the results of the studies previously conducted by several experts. Agung Saputra, Sumarjono and Endang Purwaningsih [18] , Darmadi Sarastini et al. [19] , found that the learning model positively contributed to the learning achievement although it was implemented by different learners, in different places and times. Saefurrohman and Elvira S. Balinas found that both Filipino and Indonesian junior high school English teachers used assessment for learning as the main purpose of assessment [20] . The majority of Filipino Junior High school English teachers prepared and made their own assessment, while Indonesian junior high school English teachers used items from published textbooks as their primary sources for constructing assessment items. Both Filipino and Indonesian junior high school English teachers used written comments as their primary method for providing feedback. Total score test and a letter grade were the highest percentage methods for providing a final report for both Filipino and Indonesian junior high school English teachers. Kusumaningtyas Setyawati found the results of researh indicated that: Competence and compensation significantly influential on teacher job satisfaction; Competence and compensation significantly influential on teacher performance; Job satisfaction signifiacntly influential on the performance of the State Vocational High School Teachers in Surabaya [21] . Adeyemo and Chukwudi found demonstrated that emotional intelligence and teacher efficacy had predictive influence on teacher effectiveness [22] . Based on these findings, it is suggested that appropriate strategies and policies for fostering teacher efficacy and emotional intelligence would go a long way in enhancing effective teaching among pre-service teachers".
The result of the present study also supports the SSCS learning theoretical framework revealed by several experts. Pizzine [2] and Owens [23] stated that, in practice, the SSCS learning model can optimistically motivate the learners to be interested in learning from different backgrounds, and improve their participation by giving opportunities to them to connect and apply the knowledge which they have obtained. The result of the present study also supports what is stated by several experts in regard to the learning process. R. J. Sttigin stated that the learning model and assessment are two things which cannot be separated from each other [6] . The reason is that assessment can describe the progress made by the learners and how effective the learning process is. L. Fidrani and S. Pujiastuti stated that the assessing activity is an activity which cannot be separated from the learning process as it is the process of documenting the learners' skills and development [24] . Lynn S. Fuchs, as quoted by Zainul Asmawi stated that the performance assessment can improve the learning process as it can help teachers/lecturers make decisions during the learning process [8] . Buana stated that an assessment is an activity in which the value of an object is determined whether it is good or bad, effective or ineffective, successful or unsuccessful and so forth, based on the criteria or measurements determined before [25] . Sudijono stated that assessing means evaluating something, and evaluating means making a decision of something based on either bad or good, healthy o unhealthy, good or stupid measurements, and so forth [1] . Norman E. Gronlund stated that evaluation is a systematic process determining the extent to which instructional objectives are achieved by pupils [5] .
CONCLUSION
Based on the result of the hypothesis examination and the discussion above, it can be concluded that (1) the inferential statistic learning achievement achieved by the group of the students with the SSCS learning model was better than that achieved by the students with the conventional learning model after their numeric ability was controlled; (2) the inferential statistic learning achievement achieved by the group of the students with the performance assessment was better than that achieved by the students with the conventional learning model after their numeric ability was controlled; (3) the interaction between the learning model and the assessment form contributed to the students' inferential statistic learning achievement after their numeric ability was controlled; (4) as far as the group of the students with the SSCS learning model are concerned, the inferential statistic learning achievement achieved by those with the performance assessment was better than that obtained by the students with the conventional assessment; (5) as far as the group of the students with the conventional learning model are concerned, the inferential statistic learning achievement achieved by the students with the performance assessment was lower than that achieved by the students with the conventional assessment after their numeric ability was controlled; (6) as far as the group of the students with the performance assessment are concerned, the inferential statistic learning achievement achieved by the students with the SSCS learning model was better than that achieved by the students with the conventional learning model after their numeric ability was controlled; (7) as far as the group of the students with the conventional assessment are concerned, the inferential statistic learning achievement achieved by the students with the SSCS learning model was lower than that achieved by the students with the conventional learning model after their numeric ability was controlled.
Based on the result of the study described above, it can be suggested to the lecturer who is supposed to teach Statistics that in the learning process in general and in the statistic learning process in particular, he should implement the SSCS learning model, as the learning process will take place naturally through it. The learners feel that the learning achievement is useful when it is used to solve problems, think critically, make observation and draw conclusions in the long term. In this context, the learners will be aware that what they learn is meaningful and useful, and they will know how to achieve it. Being aware that what is learned is meaningful and useful, they will position themselves as the parties that need something for their future.
It is suggested to other researchers, as this present study is far from being perfect, that they should explore the matters pertaining to the SSCS learning model and the performance assessment in their contributions to the inferential statistic learning achievement achieved by the students of the other departments in Ganesha University of Education as Statistics is one of the courses which is obligatorily taken by the students. It is expected that the research conducted in the future will complete the findings of the present study.
